
 

by the anonymous question 

writers.   

  Involvement of the school 

psychologists dates back to 

Gary Palis, who branched out 

on his own and enjoyed it 

enough to encourage others 

to follow suit.  Not long after, 

it became an unofficial part of 

our job description.   

  Some of us thoroughly 

enjoy the experience, while 

others approach it with 

apprehension.  While the 

close matches are exciting 

for students and spectators, 

the officials have to pull out 

their ―anti-anxiety toolbox‖ 

and hope they don’t misread, 

miscalculate, or otherwise flub 

it up – and NO, we aren’t 

supposed to know all the an-

swers.  

  For those who can’t see a 

match in person, tune in to 

the school channel and watch 

the kids at work next year! 

 

  Academic Competition 

pits our brightest and highest 

achieving students against each 

other in high school versus 

high school matches across the 

county.  There are five rounds 

in each match: English, Math, 

Science, Social Studies and 

General Knowledge.  Ques-

tions, with the excep-

tion of those in the 

General Knowledge 

round, are extracted 

from the regular high 

school curriculum.  

It’s amazing how 

nerve-racking and 

exciting a tight match 

can be… ―Last di-

rected question for 

General Knowledge.  

You must get two of 

three parts right for the 

win…‖  Then, ―You have all 

three parts correct for 12 

points!‖  Victory!   

  Spectators are typically in 

awe at the vast knowledge 

these students can retrieve in 

such a short time period.  

The kids love the opportunity 

to compete and show off 

what they have learned.  

What a great venue to pro-

vide opportunities for team-

work and leadership! 

  Along with our school social 

workers and many 

administrative 

staff, school psy-

chologists serve as 

officials for the WS/FC 

Schools’ Academic Competi-

tion.  Their job is either to 

read the questions or to de-

termine if the students’ an-

swers match the ones given 

Brain Power at the High Schools       Story by Marty Farmer 
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Laying the Foundation: Preschool Assessment 
                                                          Story by Donna Nice 

  According to the US Department of Edu-

cation, early intervention for students is 

critical for future success.  Early interven-

tion increases readiness skills, provides 

support to families of exceptional children, 

and, in the bigger picture, benefits society 

as a whole.  Preschool assessments in 

Winston Salem/Forsyth County Schools  

begin when children are as young as two 

years, nine months.    

  According to Carolyn Roe, School Psycholo-

gist for WS/FCS, there are more than 250 

assessments conducted each year with testing 

occurring year-round.            

       
                           Story continued on next page                                                        



The National 

Association of 

School Psychologists 

recommends a 

school psychologist 

to pupil ratio of 

1:1000 (1:500-700 

to implement their  

comprehensive 

service delivery 

model.).  The 

average ratio in WS/

FCS is 1:2,400. 

Ask the Psychologist  
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What is adaptive behavior and how do I fill out an adaptive behavior rating scale? 

 

According to Susan Miller, School Psychologist, adaptive behavior refers to age appropriate life skills 

that are needed to function in daily life, including basic skills such as dressing, eating, following home 

and school rules, socialization skills, communication, etc.  Teachers are asked to complete rating 

forms that usually deal with behaviors seen in the school setting.  The most widely used adaptive 

behavior rating scales include the Vineland Adaptive Behavior Scale—Second Edition, Adaptive Be-

havior Assessment System—Second Edition, and Scales of Independent Behavior—Revised.  Each 

scale has its own set of ratings, depending on frequency of observation of behaviors as well as the 

teacher’s observation of the student’s competence in each area.  Results of these rating scales are 

useful in determining the student’s ability to generalize skills and to function independently at his or 

her age level.  If you need help completing these scales, please consult your school psychologist! 

 

 If you have a question you’d like to appear here, please submit it to smiller@wsfcs.k12.nc.us. 

  After meeting with parents 

and receiving any information 

from early childhood services 

(birth to three), Roe and her 

colleagues, including an EC 

teacher, speech/language pa-

thologist, occupational thera-

pist, physical therapist, and 

hearing or vision therapist, as 

appropriate, assess children 

through a team-based approach, 

taking turns, gathering and shar-

ing information to make educa-

tional suggestions.   

  This highly trained team has 

received play-based training and 

is awaiting an available facility in 

order to implement the practice 

for those students who have a 

hard time with formal assess-

ment.  A full-time interpreter, 

funded through SmartStart, 

helps communicate with parents 

whose first language is Spanish. 

  There are several options avail-

able for students who, for one 

reason or another, need indi-

vidualized attention as they be-

come school-age.  For example, 

More at Four classes typically 

include 9-10 EC students and 

emphasize early literacy.  

Readiness classes provide 

learning environments for up 

to two years with students 

then entering a regular kin-

dergarten class, EC class for 

students with mild or mod-

erate intellectual disabilities, 

or a first grade class.   

  Ms. Roe has been with WS/

FCS for 16 years.  A trans-

plant from Indianapolis, she 

taught special education stu-

dents for eight years while 

earning her degree in school 

psychology.  She teaches 

classes in literacy and lan-

guage, early childhood, and 

educational psychology at 

Salem College.  She empha-

sizes the importance of 

working with students with 

disabilities as early as possi-

ble to help prepare them for 

kindergarten and notes that 

working with these special 

families builds relationships 

that last many years.  

  When asked for sugges-

tions for teachers to assist in 

helping students adjust to 

kindergarten or first grade, 

Ms. Roe gave these recom-

mendations: 

 Look for strengths as well 

as needs 

 Review records, IEP, and 

modifications 

 Talk to the previous 

teacher if possible 

 Provide lots of repetition 

 Provide direct instruction 

of phonemic awareness 

and structured activities 

to develop vocabulary 

 Utilize as many manipula-

tives as possible to rein-

force concepts 

 Integrate total body 

movements in learning 

whenever possible 

 Set up numerous coop-

erative learning activities  

 Invite students to partici-

pate and be watchful of 

those that may be shy 

 Be prepared to assist 

some students with self-

help skills 

 Laying the Foundation: Preschool Assessment  

                                                                                              (continued from page one) 
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Ms. Roe (right) shown with Gina Pruitt, 

Speech/Language Pathologist 

mailto:smiller@wsfcs.k12.nc.us


   A  Q U I C K  L O O K  A T  O N E  O F  O U R  O W N      

                                             By Susan Miller  
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 - Arrive at one of the elementary schools and attempt to locate the interpreter 

scheduled to attend a parent meeting to help conduct an interview.  Quickly find out the interpreter is 

double-booked.  Find the parent patiently waiting in the lobby and explain what is going on with the 

help of a student.   

 -  Find a substitute interpreter and complete the one hour interview successfully.   

 - Consult with our guidance counselor regarding benchmarks and progress monitoring for curricu-

lum-based measurements for a third grade student. 

 - Assess a very verbal student for over an hour.  Wow - was he interested in roller coasters!   

 - Stave off hunger by grabbing Reece’s Pieces and a Sprite while next student at lunch.   

 - Assess a kindergartener and just miss getting her back to class for recess. 

 - Locate kindergarten class on last playground—take a deep breath! 

 - Quick consultation with a fourth grade teacher about another student’s progress.    

 - Score test data while eating my bagged lunch too quickly. 

 - Drive to one of my other three schools to participate in several Student Assistance Team meetings 

for students having academic issues. 

A Day in the Life of a School Psychologist 
 by Rebecca Rugh-Webb 

P S Y C H S P E A K   

We wish  

Ginger Calhoun  

the best on her recent 

retirement!   
  

  Contracts and checklists are not new to many of us but worth mentioning again!  They can be specifically tailored to 

the behavior or social skills you need to focus on for your students.  Remember, target behaviors need to be defined 

and should be limited to a do-able number of behaviors.  Positive wording is also important for success, and it’s often a 

good idea to include a behavior the student already experiences success with to balance out the goals.  Depending on 

the age of the student and desired outcomes, you can add rewards or consequences that are most appropriate. 
Need ideas to get started?  Check out www.interventioncentral.org 

Intervention Gem: Contracts & Checklists 

  Ellen Waldrep has worked 

as a school psychologist at 

the Children’s Center, 

Hanes Middle, Lowrance 

Middle, and Old Town 

Elementary for several 

years.  Prior to joining us 

here at WS/FCS, Ellen 

worked at Amos Cottage 

and at Family Support Net-

work which gave her a 

variety of opportunities to   

work with very young children, 

including students with low 

incidence handicaps, and their 

families.  She also participated 

in research projects as well as 

parent and staff training.   

    Ellen continues to stay active 

in the field and finds several 

activities especially rewarding, 

such as getting to know stu-

dents, working with school 

teams, and consulting with   

parents about behavior 

management at home.  

She helps to coordinate 

strategies between home 

and school, reminding us 

all of the importance of 

working together for the 

benefit of the student. At 

this point, Ellen sees mid-

dle school students she 

knew from infancy and 

feels inspired by their 

successes. 

  When not at work 

Ellen enjoys attending 

school sports events, 

reading (in between 

chauffeuring her chil-

dren), and volunteering 

at her church.  She 

originally hails from the 

Boston area, returning 

as often as possible in 

order to get a 

―booster shot‖ of her 

accent! 

http://www.interventioncentral.org
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We welcome Clara 

Chavez from  

Instructional Services 

to Student Services!  

Clara oversees 504 

and SAT procedures. 

   Stereotype Threat   What is It, and What Can Help ?                                                                                                                            

                                                                                                           Story by Jason Levi  

  Imagine a time when you were nervous about performing well on a test. Do you remember your 

racing heart-rate or stretched nerves? Were there times when all you could think about was what 

others would think about your performance? The added pressure that is present when we think oth-

ers will judge our skills or abilities can potentially interfere with how well we do.  In fact, research has 

found that individuals who are in a minority status can experience added worry about how they will 

stack up amongst their peers. In other words, in situations where we feel like we represent our gen-

der, race/ethnicity, education level, ages, etc., we might fear performing poorly and confirming nega-

tive stereotypes.  (For example, one negative stereotype is that men are better than women at math.) 

Psychologists investigating this have focused on a phenomenon called Stereotype Threat.  

  Researchers have discovered the importance of increasing positive educational outcomes with stu-

dents. One strategy to help reduce this added anxiety involves presenting intelligence as something 

that can be grown rather than a fixed quality. Students with a fixed mindset can come to view their 

skills as something that you either have or not. During evaluative situations, these students might ex-

pect to perform poorly. Promoting skills as something that can be changed helps to alter this self-

defeating mindset. Talking about mistakes as a part of the learning process, rather than simply not 

having the skill, can be very helpful to students.  

For more information, go to 

http://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2009076 

 

Jason is a member of a local education laboratory at SERVE Center, UNC, Greensboro, which  

develops research-based reports on current education issues.  

 School Psychologists 

conduct presentations 

on various topics 

upon request.  Shown 

here are Donna Nice 

& Alana McOuat pre-

senting An Introduction 

to Psychological Assess-

ment to the Winston-

Salem chapter of the 

International Reading 

A s s o c i a t i o n  a t 

Brunson Elementary 

School last month. 

  Are you constantly trying to locate documents and shuffling through mountains of paperwork? 

Do you feel overwhelmed with stacks of forms and cannot locate important papers when you 

need them?  

  Our workspace is our refuge….or at least it should be! It should not be an area of stress and 

clutter. Our workspace should be a solace from the day-to-day goings on of our jobs. Organiza-

tion can be your guiding light.  

   Below is an office tool that can help keep the clutter down and the stacks of paperwork from 

looking like a small cityscape. All documents fall into one of three categories: Now, Later, Done.  

A 3-basket system will help to manage your paperwork flow.  

 

     1- NOW – absolutely-positively has to be completed today – this basket is to be emptied be-

fore you leave work - DAILY. 

      2 - LATER – has to be completed soon but isn’t urgent – this basket will probably have some-

thing in it at all times, but needs to be emptied by the end of the week.  

     3 - DONE – finished work but no time to put away – this basket is only for completed work. 

Take five minutes at the end of each day to put these items away. 

 

 The wasted time you previously spent looking for stuff will now be available for more productive 

things in your job. Try it … what do you have to lose? 

                                                          

The Organized Workspace                         Story by Tammy Taylor  

http://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2009076
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Reading is Rocket Science!                                 
Story by Donna  Nice 

  If you ask folks what they consider the most important skill learned in school, particularly during elementary school, 

many will say, ―Reading.‖  Over the years, there have been many theories about how best to teach reading, and there 

continues to be a number of programs available – some better than others. 

 

  In North Carolina, only 70% of students are reading at or above grade level, based on End-of-Grade testing which 

measures comprehension, our ultimate goal in reading (2010 NC School Report Cards, state level).    

 

  Thankfully, we now have excellent information about how best to teach reading.  Through the Reading Foundations 

course, developed by NCSIP (North Carolina State Improvement Project) and locally offered through our own EC 

Department (Angie Rodriguez, Gayle Heyer, Monty O’Brien, and Doria Spencer), school personnel can learn all the 

specifics about reading development, effective programs, and techniques for closing the achievement gap for ―at-risk‖ 

or significantly struggling children.  Your school psychologists recently completed this five-day program and encourage 

everyone who reads with children to take the course! 

 

  During the training, participants learn a ton of useful information.  For example, school psychologists have a better 

understanding of where sight words came from and why they are not sounded out.  They can discuss various reading 

programs with you and assist in defining a reading issue more specifically in order to target an intervention more care-

fully for an individual child.  They can participate in a conversation about voiced and unvoiced sounds, syllable types, 

double deficits, vocabulary strategies, and phonological processing.  They can tell you the difference between morphol-

ogy and orthography.  School psychologists also have a more profound respect for teachers in the classroom, trying to 

meet the literacy needs of every learner.  To you, we say, ―Bravo!‖ 

Math Resources by Grade Level 

National Alliance on Mental Illness 

Administrative  Professionals Day is next month! 

http://www.eduplace.com/math/hmm/
http://www.nami.org/

